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The Purpose and Limits of This Report

This is the report of the SALT team that visited Narragansett Elementary School from January 22-26, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Narragansett Elementary School?

How well does the teaching at Narragansett Elementary School affect learning?

How well does Narragansett Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Narragansett Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 136.5 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 40 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 35.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Narragansett Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Narragansett School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Narragansett School Department, RIDE and the public should consider what the report says or implies about how they can best support Narragansett Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
PROFILE OF Narragansett Elementary School

Located in Narragansett, Rhode Island, not far from the University of Rhode Island, Narragansett Elementary School is the only elementary school in the district. It serves students in pre-kindergarten through fourth grade. Since it was constructed in 1958, there have been three additions, one in 1968, one in 1973 and a kindergarten wing in 1995. Narragansett Elementary is a targeted-assistance Title I school.

Of the 540 students in attendance, 91% are white, 3% are Asian/Pacific Islander, 3% are Native American, 2% are African American, and 1% is Hispanic. There are five English Language Learners in the school. Seventeen percent of the students receive special education services, and eight percent are eligible for free or reduced price breakfast and lunch.

The professional staff of Narragansett Elementary consists of a principal, an assistant principal and 47 full-time and several part-time faculty members, including two reading teachers, an ESL teacher, a school psychologist, two occupational therapists and a physical therapist. Support personnel include three full-time clerks in the main office, 19 paraprofessionals and five custodians. There are three pre-kindergarten programs, five full-day kindergartens, five first grades, four second grades, four third grades and six fourth grades. Additionally, four resource teachers and five reading teachers service children with various academic needs. Program leaders representing each grade level and the unified arts serve as liaisons between the administration and the staff.

A variety of teachers use several standards-based instructional programs and initiatives, including guided reading, Six Traits of Writing, Exemplars and the GEMS NET Science program. Students receive both remedial and enrichment support during the school day, as well as after school and during the summer. Literacy coaching at each grade level and collaborative teaching with special educators is ongoing. A math consultant currently is providing ongoing professional development. Differentiated instruction, multiple intelligences and technology guide the instructional decisions to meet students’ varying abilities and interests. Technology is an integral part of the curriculum. The school improvement plan calls for ongoing professional development to support all these initiatives, which are consistent with the plan’s goals. Narragansett Elementary School trains many student teachers from the University of Rhode Island and benefits from URI mentors and science fellows working at the school.

An active Parent Teacher Organization helps to bring parents, students and teachers together as a community. Their numerous fundraisers and activities fund many special programs and field trips, as well as purchase special materials and equipment for the school.

PORTRAIT OF Narragansett Elementary School AT THE TIME OF THE VISIT

Nestled in a quiet neighborhood along the Narrow River, Narragansett Elementary School is the only elementary school in the seaside community of Narragansett, Rhode Island. This sprawling, bright, one-story brick school is home to more than 500 students in pre-kindergarten to fourth grade. This facility also houses a head start program. A bond issue recently was passed to make needed capital improvements to the school. Currently, the heat is erratic, and security is a concern for parents. Front doors remain open and accessible during the school day to anyone who wishes to enter.

Students are the heart and soul of this school. Their extraordinarily respectful behavior and social skills reflect the values of their families and of this school. Students come here ready to learn and eager to learn more. Teachers are dedicated to their students and invest many hours creating a safe, nurturing and productive learning environment. Parents are a driving force here; they willingly volunteer to support learning and teaching in numerous ways. All are proud to be a part of this learning community. 

Two administrators lead this school, both newly appointed this fall. One served as an assistant principal and also as a co-principal of Narragansett Elementary School for several years, while the other most recently left the classroom to assume this administrative role. Their complementary leadership styles, coupled with their sage experience and fresh ideas, are helping to guide the staff to implement the many new initiatives directed by central office and state and federal mandates. While Narragansett Elementary School has been categorized as a high performing school, the administrators share a common vision for even greater achievement. Yet, movement towards that vision is slow.

Walking through the hallways, one quickly finds discrepancies in classroom management, teaching styles and the curriculum. There is a lack of consistent instructional content and strategies across all grade levels. Some teachers fear that consistency means lack of autonomy or creativity and do not view it as effective teaching. The scattered, inexplicable placement of classrooms throughout this large school magnifies this problem. Teachers continue to resist repeated efforts to relocate classrooms to promote collaboration and sharing of resources. To compound this problem, there is no consistent mandated forum for all teachers to meet regularly to discuss curricula issues and their instructional practices. The differentiated instruction and academic rigor that exists in some classrooms are noticeably absent in others.

With a wealth of materials, technology and resources for students and teachers alike, Narragansett Elementary School is well positioned to move forward. Yet there is much work to do so that student achievement continues to flourish. 
FINDINGS ON STUDENT LEARNing

Conclusions

Most students at Narragansett Elementary School read with considerable competence. During lively discussions with their peers, many of them confidently compare and contrast character traits, predict what will happen next, and describe their favorite part of the book, citing evidence to support their opinions. Students in many classrooms frequently say that specific stories remind them of different experiences in their personal lives or about books they have already read. Knowing how to make these connections strengthens students’ understanding of the common themes, content and styles of writing. When asked why “book talks” are important, students reply that the discussions help them create images in their minds and “hold the words together.” Students in most classrooms read fluently and independently. Some know how to use several strategies to solve their reading problems. These students say that, when they get stuck, they make a link from something they know to something they don’t know. They look for patterns in words and use these to make or decode new words. In contrast, other students over-rely on their teachers or skip words and read on, failing to go back to figure out the word they skipped. As a result, these students often read without fully understanding what is going on in a story, poem or informational text. (following students, observing classes, talking with students and teachers, discussing student work with teachers, meeting with students, reviewing completed and ongoing student work, 2005-2006 New England Common Assessment Program results, 2006 Rhode Island School Report Card)
Some students at Narragansett Elementary School are avid writers who write well. They know how to write effectively to communicate their ideas about different content areas. These students say that when they write they think about books they have enjoyed and can pinpoint specific writing traits that they then try to incorporate into their writing. They use precise, colorful details and strive to find just the right word to describe what they mean. They apply and connect what they learn in reading to their writing by using word patterns to build new words and emulating different authors’ writing styles. Students in these classrooms say they write because it is a good way to let other people know how they feel at different times. Unfortunately, this quality of student writing exists in only some classrooms. While most student-writing is well-organized with a clear beginning, middle and end, student writing in some classrooms often contains only simple basic sentences, follows specific patterns and lacks student-generated ideas. Students in these classrooms often think that writing refers only to spelling, “cursive” or conventions. These students are much less likely to use the writing process. The quality of student writing in these classrooms does not mirror the high quality writing of their grade level peers. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005-2006 New England Common Assessment Program results)
Students at Narragansett Elementary School are capable problem solvers who resolve social issues with minimal adult intervention. They define problem solving as finding a way to build a bridge to get to the other side. Students can identify when they have a problem and take specific actions before it escalates. These include taking deep breaths, counting to five and respectfully talking with their peers to resolve issues. Moreover, students don’t give up until the problem is resolved. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students and parents, talking with students, teachers, parents and school administrators, reviewing school improvement plan)

Many students know how to apply their problem solving skills to mathematics. They take great pride and satisfaction in showing their skills and expertise. They have internalized a problem solving process and confidently apply it. Students in some classrooms relish the challenge to find multiple ways to solve problems. They think logically, eliminate extraneous information, develop a plan and go back to make sure their solutions make sense. As they eagerly share their solutions with their peers, their excitement builds and is contagious. In contrast, students in a few classrooms passively listen and rely on adults to solve problems for them. They “watch” while their teachers solve problems and then copy their solutions. Then they apply the mechanics of problem solving by rote to a new set of problems. When asked to explain what they are doing, they reply “We put down the 2 and carry the 1.” While many compute successfully, these students often fail to understand the underlying math concepts behind the algorithms. In addition, students throughout the school are still learning how to explain their mathematical reasoning accurately in written words. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005-2006 New England Common Assessment Program results)
Students’ exceptional eagerness to learn generates a notable excitement and enthusiasm in this school. Students say they love coming to this school and do not like to be absent because they miss out on what their class is learning. They know how to talk and listen to one another. Their mutual respect and their respect for everyone in their school are extraordinary. Furthermore, they are not afraid to make mistakes. They link what they are trying to learn to their families, the community and their past experiences. They support and accept different learning styles and abilities and recognize that everyone has something to contribute. All of these attributes create a school marked by students who truly enjoy learning and working together. (following students, observing the school outside of the classroom, observing classes, talking with students, teachers, parents and school administrators, reviewing school improvement plan, meeting with school improvement team, students and parents) 
Important Thematic Findings in Student Learning

Students:

· Are enthusiastic, eager learners 

· Are competent readers, writers and problem-solvers

FINDINGS ON Teaching for Learning

Conclusions

Many teachers at Narragansett Elementary School teach reading with competence, skill and passion! These teachers create a learning culture in their classrooms where students work together and build on one another’s ideas. They teach their students how to have meaningful discussions about literature. They create this culture by setting a purpose for reading, challenging their students to think critically and requiring them to cite evidence to support their opinions and findings. These teachers ask repeatedly: “What did you notice?” “Show me the evidence.” “What picture do you see in your mind?” or “What do you think about when you read that?” These probing questions make their students want to read more. These teachers show their students how reading is a powerful tool for learning by connecting reading to all areas of the curriculum. They declare they love to read and strive to instill this excitement in their students. They seek ways to bring literature to life through song, dance and artwork. As a result, students in these classrooms read competenly, skillfully and passionately. Unfortunately, these dynamic teaching practices do not exist in every classroom. In some classrooms there is an absence of choice, inquiry and encouragement of student ownership for learning. These teachers talk “at their students” rather than facilitate meaningful conversations about literature. Teachers report that in some classrooms reading instruction is very teacher-centered. “Their intentions are good, but they are caught in a loop that is not very productive.” As a result of these inconsistencies, students enter the next grade level with a discrepant core of reading skills. (following students, observing classes, meeting with school improvement team, students, parents and school and district administrators, talking with students, teachers, parents and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan)
This pattern of inconsistency in how well teachers teach carries over to writing instruction. Some teachers are excellent writing instructors who passionately foster an environment that promotes quality writing, while others focus mainly on writing conventions and mechanics rather than also developing quality content. The more capable writing instructors motivate and nurture their students to connect writing to their reading. When they ask their students to write letters to them about what they read, they write students back with their comments and probing questions, encouraging them to search for just the right word to convey accurately what they mean. These teachers provide adequate time, space, resources and technology for students to write. Student excitement about writing builds as teachers encourage and provide ample time for them to share their writing and make meaningful comments about it. Student writing in these classrooms is exciting and rich in meaning, and it evokes emotion. On the other hand, teachers in some classrooms exclusively emphasize writing conventions and spelling rather than developing meaningful, creative content. These teachers teach isolated skills and fail to show their students that writing is a process that requires time, explicit instruction, meaningful feedback and opportunities for students to revise and edit their work. Teachers in these classrooms too often revise and edit for their students. As a result, as in reading, students advance from grade to grade with a discrepant core of writing skills, knowledge and experiences. (following students, observing classes, meeting with school improvement team, students, parents and school and district administrators, talking with students, teachers, parents and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005-2006 NECAP)
Using Math Investigations as their core program, teachers teach mathematics with varying levels of confidence and skill. Even though they have used this program for only one academic year, they state there is already a noticeable improvement and increased consistency in students’ math skills. All teachers use math games and other materials to differentiate their instruction. The more effective math teachers encourage their students to explore a number of strategies to solve the same problem. They provide time for students to “struggle” to find a solution. They frequently comment, “Tell me how you got there,” “Show me another way,” or “I like the way you think.” These more capable teachers encourage their students to analyze their mistakes, reorganize their information and try a different approach. Students in these classrooms say that it “doesn’t matter if we make mistakes. We just need to know how to use this information to change our thinking and improve our work.” Teachers report that students are beginning to develop a stronger number sense, manipulate numbers more skillfully, and appropriately use a more extensive math vocabulary. Yet, some teachers do not teach students to use these effective practices. They give their students the answers rather than provide them with sufficient “wait” time to respond. They focus on rote computation rather than help their students understand the concepts. Students in these classrooms are not developing the same high level of competencies as their grade level peers. (following students, observing classes, meeting with school improvement team, students, parents and school and district administrators, talking with students, teachers, parents and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005-2006 NECAP)
Teachers at Narragansett Elementary School are hard-working, dedicated and nurturing. The majority are innovative educators committed to professional development and growth. They willingly take on new initiatives and collaboratively work with their peers to improve their teaching. Students in their classrooms reap the benefits of their continuously improving effective instruction. Yet a few teachers resist change and are very comfortable “in the way it’s always been done.” This mindset often compromises opportunities for student growth and achievement. Other teachers report that they would be more open to change if they had an opportunity to discuss the rationale behind it. These teachers also say that they often feel their opinions about instructional decisions are overlooked at the district level. (following students, observing classes, meeting with school improvement team, parents and school and district administrators, talking with students, teachers, parents and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments)
Commendations for Narragansett Elementary School 
Hard-working, caring professionals

Innovative teaching practices

Strong sense of community

Recommendations for Narragansett Elementary School

Implement consistent and rigorous differentiated instruction in all content areas in all classrooms. Continue to stress critical thinking skills.

Find ways to share teacher expertise and resources within and across grade levels, including the observation of your peers. During common planning time, discuss the observations and provide meaningful, constructive feedback. Most importantly, seek ways to share what you learn with the entire faculty.

Capitalize on what is going well, and build on this foundation to increase the implementation of best practices.

Use your grade level meetings to clarify common expectations for achievement. Align these expectations with curricula guides and the GLE’s. Prioritize what must be taught by all teachers at each grade level in all content areas.

Increase the number of student-centered classrooms where students have opportunities to assess their work, set goals and make responsible decisions. 

Recommendations for Narragansett School District

Hold teachers accountable for the appropriate implementation of new initiatives.

Continue to support professional development and dialogue among all staff. Help the school find ways for the entire staff to meet as a group to discuss instructional practices.

Provide time and resources for teachers to observe and learn from one another. 

FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The new administrators are a positive force striving to move this school forward. Teachers, parents and the central office leaders report that the administrators are the “perfect team”—supportive, approachable and accountable. They view this team as a “calming force” in the school. The history and experience of one administrator complements the organization and detail-minded orientation of the other. These leaders work together as a cohesive team to clarify expectations, visit classrooms regularly and provide teachers with meaningful written and oral feedback. They acknowledge that it is important for teachers to meet with their colleagues to collaborate and coordinate their instruction. Hence, they creatively schedule time for grade level meetings and common planning time. These administrators recognize that the “we can always do better” philosophy needs to permeate this high performing school. They state that their greatest challenge is the resistance to change. Central office leaders agree that consistency in instruction and curriculum is critical, and they work to support the vision of the school administrators. (following students, observing classes, meeting with school improvement team, parents and district administrators, talking with students, teachers, parents and school administrators, Narragansett Elementary School self-study)
The administrators heavily rely on the program leaders to help move the school forward. These leaders take their roles and responsibilities seriously. They meet monthly with key personnel to share grade level concerns and issues and to report their grade level needs for professional development. They are an integral part of the school improvement team and conscientiously work to implement changes in instruction and increase consistency across grade levels. While the intent of the program leaders is commendable, their potential to create buy-in among the staff and to continue to move the school forward is minimized by teacher resistance, priorities that over-ride agendas and time restraints. (meeting with school improvement team and school and district administrators, talking with teachers and school administrators)

The SALT team commends the entire faculty of Narragansett Elementary School for their active participation in the self-study process. The questions for each protocol focus on how well students are learning, what students think about their learning and how well teachers are teaching for learning. The various committees diligently implemented several protocols and compiled data to draw conclusions. However, the conclusions lack the specificity to adequately inform the writing of the action steps. Hence, the action steps in the school improvement plan do not state specifically what students and teachers need to do to improve student learning. The plan states what needs to be done, but not how to do it. Conversely, the steps for monitoring and collaboration and support are specific and realistic, and they will generate measurable evidence to determine the effectiveness of the plan. (following students, observing classes, meeting with school improvement team and school and district administrators, Narragansett Elementary School self-study, reviewing school improvement plan)
The pattern of inconsistent teaching practices carries over to the quality of the delivery models for special education instruction. Some special educators consistently and deliberately coordinate their instruction with the regular educator while others follow their own agendas and less effective past practices. Special education students receive instruction both inside and outside the regular education setting. The more effective instruction occurs when the special educators coordinate and align their instruction with the regular education curriculum. They coordinate schedules so students do not miss valuable classroom instruction, facilitating a seamless transition back to the regular education classroom. These special educators teach the same skills and administer the same assessments—all with appropriate modifications. Unfortunately, these effective teaching practices are not evident at all grade levels. Additionally, while some teaching assistants say they consistently plan and coordinate with the special educators, others report that they would like more guidance and direction to successfully and appropriately support special education students. (following students, observing classes, talking with teachers and school and district administrators, reviewing classroom assessments, discussing student work with teachers)
There is a plethora of technology at Narragansett Elementary School, which, more importantly, is used effectively and routinely to enrich student learning and teaching. Technology is an integral part of the curriculum, and teachers report that it helps them differentiate their instruction. Numerous computers are available in classrooms, and a wireless network facilitates portable computer stations. Under the guidance of a highly trained technology teacher, as well as classroom teachers, students frequently use a state-of-the-art computer lab to access information, publish their writing, and reinforce their math skills. Students are just beginning to use the recently adopted Renzulli Learning System, an on-line system that matches differentiated instruction to their different learning styles. Additionally, students know how to use scanners, digital cameras, a digital camcorder, digital microscopes and robotics equipment to enrich their projects and learning experiences. Narragansett Elementary students are well prepared to be successful in an increasingly technology-dependent world. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers, parents and school administrators, meeting with school improvement team, students and school and district administrators, Narragansett Elementary School self-study, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan)
Parents are a driving force at Narragansett Elementary School. They work collaboratively with teachers and administrators to foster a healthy home-school connection. They actively participate on the school improvement team and the Parent Advisory committee and in the classrooms. Parents report that they are a valued part of this learning community. Their strong voice advocates for needed capital improvements. PTO successfully provides numerous activities that are beneficial for all students and teachers. Parents’ active involvement promotes the importance of learning and sense of community at home, in school and within the town of Narragansett. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, parents and school and district administrators, talking with students, teachers, parents and school administrators, 2004-2005 Information Works!, reviewing Parent Advisory committee notebook, reviewing Narragansett Elementary School PTO documents)
Commendations for Narragansett Elementary School

Highly effective use of technology

Supportive, unified leadership team

Supportive, involved parents

Recommendations for Narragansett Elementary School

Persist to implement needed changes in instructional practices. Hold teachers accountable for this implementation.

Seek ways to utilize program leaders more effectively. Continue to encourage collaboration and professional discussions about curriculum and improving instruction and student learning.

Increase consistency of instruction for regular education and special education students. Seek ways to find time for special educators, regular education teachers, teaching assistants and other support personnel to meet, collaborate and plan appropriate instruction and assessments that are aligned with the general curriculum and the GLE’s (Grade Level Expectations).

Continue to include parents in the education of their students.

Continue to integrate current technology in the curriculum.

Recommendations for Narragansett School Department 

Continue to support school administrators in their efforts to implement change. Reinforce the importance of consistency in effective instruction, curriculum and student expectations for achievement.

Continue to fund and support opportunities for meaningful discussions among all members of this learning community. 

Prioritize initiatives to provide adequate time for assimilation and integration of new initiatives with effective existing practices. 

Continue to support the special education initiatives, and maximize the use of existing personnel and resources.

Final Advice to NARRAGANSETT ELEMENTARY SCHOOL

Under the guidance of your new leaders, Narragansett Elementary School is well positioned to take the next steps toward excellence. Your high performing status could foster complacency. Don’t let that happen! Use your collective energies to discover the power of change.

Consistency is not something to fear, but rather something to embrace. Strive to find ways to integrate new initiatives with your existing effective instructional practices so that your students develop a set of common tools and a core content knowledge. Remember, consistency and creativity are not mutually exclusive. You can have both! 

Begin by relocating your group grade level teachers and their classrooms together. This closer proximity will facilitate their further collaboration and the optimal use of their materials and resources. Use the monitoring tools stated in your school improvement plan to ensure that differentiation of instruction happens in all classrooms. All students will benefit. Most importantly, celebrate your accomplishments and the expertise on your staff. You have much to be proud of.

The SALT team urges you to use this report and your revised school improvement plan to guide your next steps. Working with your leaders, you are well poised to provide an even better education for ALL students at Narragansett Elementary School.

Endorsement of SALT Visit Team Report

Narragansett Elementary School

January 26, 2007

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Narragansett Elementary School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

February 27, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Narragansett Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Narragansett Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 9 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

· teachers

· school improvement team 

· school and district administrators

· students

· parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Narragansett Elementary School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 New Standards Reference Examination School Summaries

2006 NECAP Results
School and District Report Cards

Narragansett Elementary School binders:

Pre-One, Kindergarten

Grade One

Grade Two

Grade Three

Grade Four

Physical Education/Health, Music, Art, Character Education

Reading Department

Office Documents

Technology, Computer Workshops, Feinstein, Special Activities

Notes from the Principal’s Desk

School Improvement Team

Special Education

Curriculum Guides

Health Services

Maintenance, Transportation, Cafeteria

NEA/Narragansett/Narragansett Schools Cooperative Programs

NES-PTO

English Language Learner Program

Professional Development
State Assessment Results for Narragansett Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state NECAP results.

Information Works! data for Narragansett Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. Using the most recent data from the NECAP exam, Narragansett Elementary School is classified as a 
Table1. 2005-06 Student Results on Rhode Island State Assessments
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Report Card for Narragansett Elementary School
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The 2006 Report Card shows the performance of Narragansett Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Narragansett Elementary School as a high performing school.
Results across NECAP Sub-Topics
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These charts show how the performance of fifth grade students at Narragansett Elementary School compare to the district and to the state across the different sub-topics of the NECAP tests.
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Table 3 2005-06 NECAP Sub-Topic Results



The Narragansett Elementary School Improvement Team

Carol Batchelder

Technology Teacher

Co-Program Leader

Maureen Chronley

Community Member

Deborah Crary

Music Teacher

Co-Program Leader

Gail Dandurand

Assistant Principal

Sue Doboszynski

Special Education Teacher

Program Leader

Amy Hunt

First Grade Teacher

Program Leader

Judy Maynard

Parent

Brian McCadden

Parent

Kathy McGreen

Parent/PTO President

SIT Co-Chair

Sharon McGreen
Parent

Susan Naysnerski

Principal

SIT Co-Chair

Carol Prest

Fourth Grade Teacher

Program Leader

Ann Rosen

Second Grade Teacher

Program Leader

Betsy Sullivan

Parent

Debra Sullivan

Behavior Specialist

CJ Tudino

Teacher Assistant

Christine Webb

Kindergarten Teacher

Program Leader

Pamela Westkott

Third Grade Teacher

Program Leader

Members of the SALT Visit Team

Ruth S. Haynsworth

Grade 5 Teacher

Stony Lane Elementary School

on leave to the 

Office of Progressive Support and Intervention

Rhode Island Department of Education

Regents SALT Fellow

Team Chair

Lisa Connelly

Grade 1 Teacher

Bradford Elementary School

Westerly, Rhode Island

Maureen J.F. Flanagan

Grade 1 Teacher

Meadowbrook Farms School

East Greenwich, Rhode Island

 Michelle Burg Little

Principal

Wakefield Elementary School

South Kingstown, Rhode Island

Patricia A. Palmieri

Grade 1 Teacher

Blackrock Elementary School

Coventry, Rhode Island

Mary Pesaturo

Special Educator

Fallon Memorial School

Pawtucket, Rhode Island

Kenneth Rassler

Principal

Drum Rock Elementary School

Warwick, Rhode Island

Jenifer Stafford

Grade _Teacher

Cumberland Hills Elementary School

Cumberland, Rhode Island

Marilyn Zoppa

Grade 1 Teacher

Fishing Cove Elementary School

North Kingstown, Rhode Island

Code of Conduct for Members of Visit Team
INSERT HERE

Reading 





Mathematics 








� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





